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The School Assessment Policy 
This policy was corporately implemented by St. Nicholas College – Dingli Primary School as from Monday                   3rd December 2012 
PREAMBLE
There are two main purposes of assessment at our school:

1. Summative Assessment - Assessment of learning:
AoL is any assessment which summarises where learners are at a given point in time - it provides a snapshot of what has been learned in terms of both attainment and achievement.
2. Formative Assessment - Assessment for learning:
AfL is the process of seeking and interpreting evidence for use by learners and their teachers to decide where the learners are in their learning, where they need to go and how best to get there. 
THE ROLE & IMPORTANCE OF ASSESSMENT FOR LEARNING
The core principles for teaching and learning are to:

1. set high expectations and give learners the confidence they can succeed; 

2. establish what learners already know and build on it; 

3. structure and pace the learning experience to make it challenging and enjoyable; 

4. inspire learning through a passion for the subject; 

5. make individuals active partners in their learning; 

6. develop learning skills and personal qualities.

Assessment for learning is a key element of these core principles for learning and teaching. It is a powerful means of helping teachers and practitioners to tailor their teaching to get the best improvement for each and every child. Through AfL, teachers involve each child in order to motivate and help him/her to take his/her next steps in learning.
WHAT IS ASSESSMENT FOR LEARNING?
The assessment, recording and reporting of pupil attainment aims to provide the following for these groups:
1. Student:
· Enhances self-esteem by focusing on what the child is able to do.

· Encourages the child to enter into dialogue about their experiences and understanding, and in turn, to take responsibility for future target setting.

· Involves students in their own marking – self-assessment.
· Acknowledges achievement in the acquisition of attitudes, values, skills, understanding and knowledge.

· Helps to identify strengths and weaknesses, thus enabling the identification of the targets which the child needs to achieve in order to make progress.

2. Teacher:
· Allows efficient curriculum planning based on the needs of the child.
· Provides information for record keeping.
· Informs the child’s new teacher on transition.
· Helps in the process of evaluating the curriculum.
3. Parent:
· Gives information about their child’s progress and achievements through school. 

· Encourages involvement in future target setting.
4. School Management Team:
· Gives data for mandatory and optional target-setting.
· Aids in-house, local and national comparisons to be made.
· Provides evidence for ‘value added’ judgements.
· Provides information for reports.                                                                                                

· Data analysis of individuals, groups and whole school.
5. Statutory Bodies:
· Fulfils legal requirements.
· Supports the requirements Directorates for Education.
· Provides evidence to support applications for special education needs statements.
EQUAL OPPORTUNITIES
This school policy on assessment will promote equality of opportunity through the following:

1. using a range of approaches to ensure validity of assessments;
2. giving access to statutory assessments through adaptations and special arrangements;
3. identification of underachieving groups by data analysis;
4. differential targets for specific pupil groups.
HOW SHOULD AfL BE USED?
	
	Key characteristics of AfL
	 Practical strategies.

	1
	AfL is embedded in a view of learning and teaching of which it is an essential part.
	· Conditions for learning 

· Opportunities for AfL in planning

· Day-to-day assessment strategies                 e.g questioning and observation

· Planning adapted in light of the assessment information

	2
	AfL involves sharing learning goals with learners.
	· Layered targets 

· Clear learning objectives

· Success criteria

· Feedback on learning

	3
	AfL aims to help learners to know and to recognise the standards for which they   are aiming.
	· Layered targets 

· Examples of pupils’ work

· Formative use of summative AoL
· Parent meetings and formal reporting

	4
	AfL involves learners in peer and self-assessment.
	· Peer feedback on learning 

· Teacher modelling assessment strategies 

· Responding to success criteria 

	5
	AfL provides feedback which leads to learners recognising their next steps       and how to take them.
	· Feedback on learning 

· Marking, feedback and response                 (see marking and feedback policy)
· Layered targets

	6
	AfL is underpinned by the confidence    that every learner can improve.
	· Conditions for learning 

· Feedback on learning

· Language for learning

· Climate for learning

	7
	AfL involves both learner and teacher reviewing and reflecting on assessment data.
	· Feedback on learning 

· Involving parents and carers 

· Formative use of summative assessment data

· ICT used to support AfL


MODES OF ASSESSMENT

Assessment of Learning (AoL) and Assessment for Learning (AfL) are an integral part of school life. AfL events will be used as they arise within lessons while AoL are used on a more planned basis. In particular, our school’s assessment modes are the following:
	LEVEL
	AREA
	Assessment of Learning
	Assessment for Learning

	
	
	WHAT?
	WHEN?
	WHAT?
	HOW?

	K1 + K2
	The 6 areas of development
	---
	---
	Creative Development
	Observation

	
	
	---
	---
	Physical Development 
	Observation

	
	
	----
	----
	Socio-Emotional Development 
	Observation

	
	
	---
	---
	Intellectual Language
	Observation

	
	
	----
	---
	Intellectual Knowledge of the World
	Observation

	
	
	----
	---
	Intellectual Mathematics
	Observation

	YEARS 1-3
	English
	
	
	
	

	
	Listening
	Core Competences Checklists
	Yr 1 – 

Yr 2 – 

Yr 3 – end of 2nd term
	Questioning
	

	
	Speaking
	
	
	
	

	
	Reading
	
	
	
	

	
	Writing
	
	
	
	

	
	Maltese
	
	
	
	

	
	Listening
	Core Competences Checklists
	Yr 1 – 

Yr 2 – 

Yr 3 – end of 2nd term
	Questioning
	

	
	Speaking
	
	
	
	

	
	Reading
	
	
	
	

	
	Writing
	
	
	
	

	
	Mathematics
	
	
	
	

	
	Social Studies
	
	
	
	

	
	Religion
	
	
	
	  

	YEARS 4-6
	English
	
	
	
	

	
	Listening
	
	
	
	

	
	Speaking
	
	
	
	

	
	Reading
	
	
	
	

	
	Writing
	
	
	
	

	
	Maltese
	
	
	
	

	
	Listening
	
	
	
	

	
	Speaking
	
	
	
	

	
	Reading
	
	
	
	

	
	Writing
	
	
	
	

	
	Mathematics
	
	
	
	

	
	Social Studies
	
	
	
	

	
	Religion
	
	
	
	


DAY-TO-DAY STRATEGIES
1. Share learning objectives, using “Can I…?” statements in child-speak.
2. Share learning outcomes within a lesson and the sequence of lessons.
3. Share and/or agree success criteria.
4. Exemplify and model success criteria.
5. Use questioning to assess starting points; adapt learning activities; develop understanding; allow thinking and peer talking time.
6. Use observing to watch and listen to children informally; make formal and planned observations.
7. Use discussion to follow-up any surprises; assess and diagnose; clarify understanding; consider progress and targets.
8. Use analysis to identify common errors or misconceptions; to guide children in how they can improve and progress.
9. Use review checks to test knowledge, skills and understanding and inform next steps.
10. Use formal testing. 
FEEDBACK ON LEARNING
1. Use positive learning talk to help children identify successes and the next steps.
2. Provide opportunities for peer and self assessment.
3. Often mark work with the child as a joint activity.
4. Use Ladders of Success to guide children in self assessment.
5. Provide realistic next steps, with time for response. (See marking and feedback appendix 1)

6. Engage children in considering their generic learning skills.
PLANNING
Planning should demonstrate:

1. clear learning objectives and outcomes;
2. indicate main lines of questioning;
3. opportunities for peer talk;
4. reference to success criteria where appropriate;
5. opportunities for responding to marking;
6. opportunities for peer and self assessment;
7. a sequence of learning over a number of lessons where possible;
8. the key learning skills e.g enquiry, creative, thinking;
9. how learning is adapted for different children’s needs e.g, differentiation, learning styles, I.E.P’s, resourcing.

CONDITIONS FOR LEARNING 
1. Adults see themselves as and model being learners.

2. Adults and children use a language for learning.

3. Children’s responses are extended and explored e.g tell me why you thought that, how did you get to that answer?

4. Display is used for learning e.g the learning wall, steps within a sequence of lessons, key vocabulary, success criteria and work in progress.

5. Targets, objectives and outcomes are worded in a child-friendly way, displayed and referred to.
TARGET SETTING
1. Data analysis is used to: determine whole school foci for English, Maltese and Maths (annually); 
2. Age-related target statements are used to determine layered targets (drawn from the whole school focus) for groups of pupils within each class.
3. Targets are displayed and referred to, whenever possible, across the curriculum.
4. Pupils know their targets and are supported in achieving them.
5. Targets are shared and reviewed with parents: at the October encounters, the November Parents’ Evening and the February/March Parents’ Day together with curriculum letters and in half-yearly and annual reports.
FORMATIVE USE OF SUMMATIVE ASSESSMENT
1. Data analysis includes formal testing.
2. Tabulation of annual raw marks.
3. Science Assessment for students in Years 4-6.
4. BSA testing for Year 6 students who score less than 40% in English and Maltese and less than 35% in Mathematics.
5. The evaluation of the half-yearly examination scripts by the class teacher with the class students right after Parents’ Day.

6. The evaluation of the Year 4 and Year 5 annual examination scripts at the beginning of the following scholastic year.
STATUTORY ASSESSMENT 
Teachers in charge of students in Years 4-6 are required to record children’s attainment for the subjects of English, Maltese, Mathematics, Social Studies, Religion and Science.
Data analysis is used to: 
1. determine whole school foci for the above subjects (annually);
2. identify trends over time (whole school, subject and cohorts) to inform development planning;
3. identify underachieving and under-attaining children;
4. direct intervention programmes;
5. inform MAP’s and I.E.P’s;
6. identify areas for development within the curriculum (short-term).
7. identify and monitor improvement. 
RESPONSIBILITY FOR ASSESSMENT
1. The School Management Team duties are to:

· support staff with advice on assessment, including statutory procedures;
· provide INSET opportunities;
· co-ordinate the compilation of moderation documents in the core subjects;
· monitor completion of assessment records;
· collate documentation for target setting process;
· liaise with special educational needs coordinator;
· Monitor, evaluate and review this assessment policy.

2. All teachers (LSA’s in cases of SEN children) to:

· assess children to ascertain the level of attainment and plan the next stage of learning;
· record assessment data in line with the school’s policy;
· report assessments to pupils, parents, school staff as appropriate.

The School Recording Policy

TASKS TO BE COMPLETED
1. Teacher writes the Half-Yearly or Annual reports together with his/her comments and passes the completed reports to the Head of School.
2. The Head of School reads, checks and signs reports.

3. The school clerk photocopies these reports, files copies in the CRC’s and sends the originals by normal post to the students’ parents after the Half-Yearly and the Annual Examination sessions.
THE RECORDS
1. The following should be kept for each individual child:

2. Result Sheets – filed in the students’ CRC’s and kept in the school clerk’s office. 
3. The students’ science assessment unit sheets.
4. Special Educational Needs Pupils – provision mapping and individual education plans.
TRANSFER OF RECORDS
1. Internal transfer: 

  Records are transferred from one teacher to another at the beginning of the scholastic year and/or by mutual arrangement.
2. External Transfer:

 At the end of a pupil’s primary years or before, if a student is transferred to another school, there is a statutory requirement to:

· complete the common transfer form;
· transfer all educational records to the other school by hand or by registered post;
· ensure that records are passed on within 15 days of a request from the new school;
· carry out the transition meetings with the receiving schools’ representative before the end of the scholastic year for SEN students.

The School Reporting Policy
The latest individual learning targets in English, Maltese, Mathematics, Social Studies and Religion should be reported and discussed with parents. These targets will be transferred to the receiving class teacher in preparation for the following academic year, ensuring continuity and progression.

The language used must be accessible to parents and free from technical/educational jargon.

Reports should reflect high standards of the school and its staff. Care should be taken with handwriting and spelling. It is important to ensure that all details (attendance statistics, test results) are accurate and can be substantiated in meetings with parents. 

Parents should receive the original copy. Photocopies should be retained for each pupil’s record and these should be stored in their Cumulative Record Cards (CRC’s), which are kept in a locked filing cabinet in the school clerk’s office.

Assessment of the children’s progress is shared with parents/guardians via:
1. A half-yearly and annual reports to parents including teacher assessment, progress in the learning skills and attitudes as well as development areas;
2. The November Parents’ Evening and February/March Parents’ Day to discuss areas of progress and detected areas for development;
3. Curriculum letters termly detailing target areas;
4. Access to children’s work;
5.  Appointments fixed by parent or staff members as required throughout the scholastic year.

MONITORING & EVALUATION OF POLICY

This policy will be monitored regularly in practice by the SMT. The success criteria will be the match between policy and practice, and the consistency of practice across the school.

ARRANGEMENTS FOR REVIEW

These policies will be reviewed during School Development Meetings, and updated as changes in school circumstances or statutory requirements occur.

Appendix  

Marking and feedback guidance
Feedback is any response (oral or recorded) given to pupils about their learning, progress, achievement and next steps.  

Marking is written feedback.

The purpose of marking and feedback is to:

· Motivate and encourage pupils in their work ;

· Aid pupils to recognise what they have achieved;

· Scaffold pupils in taking the next steps;

· Highlight progress and areas of concern;

· Provide formative and summative assessment of pupils’ knowledge and understanding;

· Inform planning and target setting;

· Provide a written record of pupil achievement;

· Provide evidence for pupils, teachers, parents and external agencies;

· Set standards and expectations of attainment;

· Ensure standards are consistent throughout the school in relation to National Standards.

The minimum expectation for all forms of feedback and marking is that:

· It relates to planned learning objectives;
· Pupils know what the focus of feedback and marking is;
· It is communicated to the pupil;
· It is legible and clear in meaning;
· It recognises pupil success and achievement;
· Through scaffolding, it indicates next steps in learning;
· It is positive, even when referring to next steps and targets;
· Every piece of work will have a mark to demonstrate that it has been seen, shared or discussed by an adult with the pupil.

Recorded marking of pupils’ work should:

· Be planned for - what, when, why;
· Be reflected on and responded to by pupils. According to age, pupils’ responses should be evident in books;
· Refer to the focus of the piece of work. The focus for marking should always be known by pupils.  In some subjects, success ladders will be used to identify a set of criteria to be focused on throughout a block of work;
· Refer to the skills that pupils have used or need to use;
· Reflect pupils’ unrecorded learning as appropriate e.g speaking and listening;
· Use marks that communicate meaning to the pupils;
· Use marks that are known and understood by pupils. 

Marks and depth of marking
Work can be considered in three layers. Marking must be done in a red pen. However, a teacher may decide to use another colours: the red for guidance while, for example, any other colour for praise.
All:       Initials to show that the work has been seen.

EP  =    Yes, I have seen this work.

Most:   Ticks/highlighted to indicate positive/correct features.

             A brief statement or a question of praise and/or guidance at the end.
Some:  More in-depth analysis following the 3 stars and a wish approach. 3 parts of the work highlighted to demonstrate that they meet the focus; learning intention; success criteria        i.e three aspects of the work to be praised. In addition the ‘wish’ would be scaffolding improvements as:
· Show me how you did this;
· Write down two more words to describe this character;
· Choose a different phrase from these two suggestions;
· Add another paragraph about…;
· Try this example…;
· Would this strategy help you to solve the calculation?
Marking guidance is for teaching staff as well as Learning Support Assistants 
On occasions it may be valuable for another adult, working with a group of children, to indicate if the work was completed independently – I, or with support - WS.
Marking Code for Teachers and LSA’s

These marks will be made within a piece of writing, if age appropriate.

( Good Work you deserve a … (Yr1 to Yr6)


                     (word circled) You could use a better word. 

P.     Punctuation error (e.g. capital letter, full stop comma, etc).
G.    Underlined sentence This sentence doesn’t make sense (if ability appropriate)

Sp.  Underlined words Spelling error (where the objective is not relating directly to spelling choose no more than 3 incorrect spellings starting with High Frequency Words) 
                    This section needs checking.

?     Are you sure…I don’t understand…This sentence doesn’t make sense.
II    This section needs to be a new paragraph.
^    Missing word or phrase or it needs to go here.
√ = correct
X = incorrect
Extra for LSA’s
I = work independently
WS = work done with support

D = discussion took place
Responding to Marking 

The marking policy and code must be shared with all the children and displayed within the classroom. For the marking to be effective, it is important that time is set aside for children to read marking which has not been done alongside the child.  They must have access to adult support to help with any queries about the marking. Children need to show that they have read comments. Any redrafting/corrections will need to be done at this time. Children should be encouraged to write a comment/answer questions as appropriate.

Pupil – Self Marking

It is vital that children take control and become the owners of their own learning for the learning to be meaningful.  Therefore it is important that class children are involved in self-marking. Through self-marking children assess their work against success criteria, ‘Can I …?’ statements for the objective at the beginning of a piece of work, or Success Ladders, agreed with the teacher or LSA discussed at the start of a block of work. As children move into Year 4 there should be regular timetabling for self-assessment. A simple code can be used for children to determine how they feel that they have done. This will be developed by class teachers as appropriate for the particular class.
Peer Marking-

A weekly opportunity should be given to children in the junior classes to share work with a ‘marking partner’. 

Self Marking and Peer Marking needs to be flexibly applied as children mature. A simple framework needs to be applied by children whereby they are encouraged to: 

· Comment on one good aspect of their work;
· Comment on one aspect that needs improving.
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